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Reading Eirst and
» ~ Reading Next
«

»

~ s Reading First was developed
to help students acguire grade-
level reading skills by 3' grade

s Reading Next was developed
o help studenits 1IN grades 4-1.2
acguire reading comprenension
SkKills that camn serve them for a

4~ lifetime
N
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<~ Anticipation Guide and
~ Discussion Questions
<4,

<

~ e handout
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<~ Adolescent Literacy
' ISSUES

s 70% of older readers reguire seme
form of remediation, but few need
help te read the woerds on a page;
thelr mest common preblem Is that
they are not able to comprehend
Wwhat they read

s Only 10% off students struggle with
decoding

< = The problem Is not llliteracy but
~ comprehension
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<~ e More thamn 8 million studenits In
grades 4-12 are struggling readers
(U.S. DOE, 2003)

<.

<~ e Every school day, more than 3,000
studenits drep out of high school
(Alllance for Excellent Ed., 2003)

s Only 70% of high school students
graduate on time with a regular
diplema (fewer than 60% ol African
Am. and Latine students do) (Greene,
20]0)2)




N
n
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s Approximately 53% oif high
schoeoel graduates enroll 1n posit-
secondary remediall courses
(INCES, 2001)

s Almoest 70% of students entering
Ot grade and 60% of 1.2
graders can be conslidered as
reading below grade level
(Reading Next Report)




s 70% of U.S. middie and high
School students require
differential Instruction, WhICh IS
IAstruction targeted to their
Individual:strengths:and

Wweakmnesses (Reading Next
Report)

s 25 of the fastest growing
professions have far greater

than average literacy demands
(Barten, 2000)




s According to a 1996 NAEP
report, iewer than 5% of
students In grades 4,812

perform in reading at the
advanced level




“WWitrhout aimiinishing the
Importance or good early readlng
IAstryction or the adifficulties
children with disapilities face when
reaaing, I would like to assert trat
many; “pPoor readers: are actually,
lazy, readers. 11hIs IS Aot a

reflection on thelr eharacter. It's
Simply that no. one ever tola these
crldren that readlng was golng to
be work. Sttadents U o thelr
stereos, kKick back on thelr beads,
ana. expect the book to transier
Information. from Its pages to. thelr
pbrains. —~c. Jage With Rigor for All.




4~ Kentucky Students and
W Educational Obtainment

<
~ s /fwerfollowead 400 stuaents
<« entering 977 grade, only: 65%
~ go on to graauate

h

-&

\\//
AT

Source. Rerfocusing Seconaary Eaducation Report:

W
.




“Sime on task Is nor the
same as trme on the

Hgnt task. ”—G. LLeinhardt




‘ Effective Reading
~ Instruction

Integratesybvefore;auring;and
after reaaing strategies

Before (or pre-reading) strategies

activate prier knewledge and
focus attention

< During strategies help students
~ select what Is Important,
organize new Infermation

Arter strategies build eritical
thinking, extend learning, make
1 connections




Reading Behaviers of Mature Vs.
< Struggling Readers
| Bejore xkeaaling

<.

~ Mature Readers: Struggling Readers:
4 e Use prior e Start reading

knowledge Without preparing

- Understand the = Read without

task/assignment  <MOWINgiwhy
e Choose s Read without

appropriate comnsidering how:

strategies to app_roach the
material




DPUring Reaaiig

Mature Readers: Struggling Readers:

s Focus emwhat -
they are reading

Monitor thelir
comprehension—
Know what they
understand

Aniticipate and
predict

Use context to
understand new.
terms

Organize and
Integrate new
Infermation

Arereasily
distracted

Do net knew they
do not understand

Read just to get
done

Lack strategiles
when preblems
arise

Do not recognize
Important words

Faill to add new.
Information




After Reaaing

Mature Readers: Struggling Readers:

e Retlect on their e Stop reading and

readin e
J : thinking
Summarize major

ideas e Feel success Is

Seek information due to luck
from other sources

Feel success IS
due to effort

cooney, Sondra Update/Fall 2001




4~ What Struggling
4‘ Readers Need

e Incentives to complete difficult tasks—poese
4 problems, introduce new or conflicting Information
and situations (point off view reading guides)

~ Time to think aboeut and summarize what they.
have read—Struggling readers have a hard time
Identifying main ideas, key information, and
~ unimpertant facts (write and discuss brief
summaries)

Opportunities to hear fluenit reading every day.

Extra time and help to become better readers—
pefore during and after school pregrams, block

~ schedules










Instruction and
Infrastructure

o [he list of elements Is divided 1nto

two sections—instruction and
Infrastructure

e Effective change In schoeols should
Include elements from both sections

o [The first 9 elements are
Instructional; the rest are
Infrastructure




45
Approaches include:
<«

~ s comprehension strategies

comprehension monitoring and meta-
cognition Instruction

~ e teacher modeling
~ e scaffolded instruction
~ s apprenticeship models
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*““The best way to pursue meaning Is
through the conscious, controlled
use of strategies.”—G.G. Duffy

*““Despite a significant body of
research in the 1980s suggesting the
effectiveness of strategy instruction,
especially for lower-achieving

readers, strategy instruction has not
been implemented in many American

classrooms.”’—1J. Dole, Reading for
Meaning




s Reciprocal leaching—the
teacher models 4 critical
strategles (guestioning, clambying,

predicting, and summarizing) then
transfers respoensibility to
students by having them work In
small groups.




s Students eilther take turns using
each strategy or lead discussion
Py using all 4' strategies. By

taking turAs using each with a
series of texts, students learn to
Independenitly and flexibly apply.
the strategjies on their ewn.




4 Critical Strategies of
Reciprocal Tr'eaching

Questioning poses questions based on a portion of a
text the group has read, either aloud or silently.

Clarifying resolves confusions about words, phrases, or
concepts, drawing on the text when possible.

Summarizing sums up the content, identifying the gist
of what has been read and discussed.

Predicting suggests what will next happen in or be
learned next from the text.

Source: Palincsar and Herrenkohl, 2002.
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Kentucky Students and

4. Educational Obtainment

~ Of those 100 stuadents entering

9% grade, only, 39 enter

college
<

W

N
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o PUts the teacher In the role of
content-area expert, and students
are “apprenticed” inte the ways

reading and writing are used within a
“discipline” or sulbject area

Hew and why we read becomes a
part of the curriculum, accompanying
a fecus en whnatwe read




The social dimension focuses on establishing and
maintaining a safe and supportive environment,
where all members’ processes, resources, and
difficulties are shared and collaboration is valued.

The personal dimension focuses on improving students’

iIdentities and attitudes as readers and their interest in
reading. It also promotes self-awareness, self-
assessment, metacognition, and ownership.

The cognitive dimension is where students are given
the reading tools and strategies they need to read like
experts in the discipline.

The knowledge-building dimension focuses on building
content and topic knowledge and knowledge of a
discipline’s typical text structures and styles.

Source: Jordan, Jensen, and Greenleaf, 2001.
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» ~ Metacognition and Reading
<4,

Sinece students find It difficult te
< analyze how they read, ene strategy.
o teach them Is metacognition. In
reaading for Unaerstanading, one
< teacher explains It te her students
~ as the metacoegnition bus. She sat In
<« one seat on the “bus” and pretended
to try te read but kept getting
distracted every time semeone new

~ got on the bus.
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Then, she moved to the seat behind
her and explained this was her
watching herself get distracted and

reported on what the self with the
PeoKk Was doing, making commenits
liike” Oh, there you go again,
checking out all of the cute
Ones...Aren’t you supposed to be
finishing the beoek for class?*

That's metacognition—thinking abouit
thinking, or In this case, thinking
about reading




AIs element has two forms.

he first applies to the language
arts teacher—the teacher does

net simply teach a technigue
(such as oeutlining) as an
apstract Idea, but teaches It
Using content-area materials, so
that a transfer of skills eccurs




4~ Example: Previewing a
Physics TTextbook

Group activity:

e |Look at chapter 4 of your physIcs texthbook.
List all of the different types of things you
see (sections, spotlight features, ete)

For each 1item listed, discuss why It was
Included In the beek? What Is 1t useful for?

List the types of things people should do

them understand It (ex: write eut the
eguations on the neote cards)

s What did you learn fromi leoking a the text?

Adapted from ~Reaalng for Understanaing

~ when reading thelr physics text to help




The second form applies toe subject area
teachers.

Content area teachers should not become
reading and writing teachers, buit they:
should emphasize the reading and writing
practices that are specific to thelir

subjects.

Students should be encouraged to read and
write like historians, scientists, ete.

Teachers should use teaching aids and
devices that will help at-risk students
petter understand and remember the
conitent, such as graphic erganizers, guided
discussion, prompted outlines.




Example: Structured
Note-taking




“For too long reading and writing have been
taught as “subjects”. They are not subjects
like history, geography, or physical science;

they are processes, strategies, or tools....We
read and write about something. It s
Impossible to learn or use these language

strategies separately from content.” —J.L. Irvin
Reading and the Middle School Student




W

Kentucky Students and
Educational Obtainment

~ OF the 39 stuaents wiio go
to college, only 26 are enrolled
after thelr sopromore year
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e As studenits progress through the
grades, they become “tuned out™

e Burlding student cholices Intoe the

<« school day Is an Impertant way te
reawaken student engagement

e Provide students with opportunities
to select the materials they read and
topics they research




~ s “Reading BooKks Is good.
reading good BOoKS IS

p petter. —i. Powell

~ o “fhere are worse crimes
~ than burming books. One of

trem Is not reaading tiien.”
—R. Bradbury

<
<

<
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s When students woerk in small groups,
they should not simply discuss a
tepic, but Interact with each other

arounar a text

s Students might read differenit texts
about the Underground: Railroad

~ (each at his own reading level) and
then present the ideas (rather than

~ the plets) to the greup
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o Some students best benefit from
Intense, Individualized 1nstruction.
Such students should be given the

oppertunity te participate in tutering

s They may need help te acquire
critical ecurriculum knewledge, bui
they alsoe need to be taught “hew to
learn™ curriculum Infermation.




e Provide students with diverse texts
that present a wide range off toplcs
at a variety of reading levels

e [exts need to be below students’
frustration level and interesting

e This means having beeks available
frem a wide range ofi levels on the
same toepic




ElRpitERSIVEN VARG

e Writing Instruction Impreves reading
comprehension

Students need Instruction to be
connected to the Kinds of Writing
tasks they will have to perferm well
Im high school and beyond

s Attention shoeuld be given to
Increasing the amount off Writing
Instruction and Inereasing the gualiity
off writing Instruction and
assignments




)

S ANlIECHNGIOOY
CompeREnRit

s [fechnoelogy sheuld be boeth a
facilitator of literacy and a
medium of literacy.

s Literacy pregrams shoeuld use

technoloegy as an Instructional

~ teol and an Instructional toplc
<«
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s Pata shoeuld be cataloged om a
computer system that would
allow teachers, administratoers

students’ progress individually:

~ and evaluatoers te Inspect
<~ and by class
<«

s They should be designed to
~ Inferm Instruction

-4




4.5
10. Extended Tfime for Literacy.
<«

Schools sheuld fecus on literacy.
< connected learning 2-4 heurs daily:

4~ Teachers should realize they are not
~ just teaching content knowledge
<

puit alse ways of reading and
WItInG SpPecIfic te a subject area

«E




4~ 5 Goeals fer High-Level
' Literacy Programs

Erem Literacy/ Across the Curriculum, SREB

e Read the eguivalent of 25 books per
year acroess the curriculum

s Write weekly in all eclasses

s Use reading and Writing strategies
te enhance learming in alll classes

s Write research papers in all classes

s Complete a rigoerous language arts
curriculum taughit like college-
preparatory/henors English




How Much Reading Do
Teachers Expect Erom
Students?

‘# off Books Middile School
High

None 45906




4~ How to Read 25 Beoks
WGy a Year

dy -

5
<~I
N
‘:°

I'he average reading rate =250 words per
minute

The average page=500 words (dense
material) or 250-300 woerds (typical novel)

Studenits can read, on average, one page
(dense material) every 2 minutes or 1
page per minute (typical novel)

The average booek Is 200 pages

Students can complete a boeok in 200
minutes, or 3 hours and 20 minutes

180 school days with SO0 minutes
reading=5,400 minutes

With 30 miautes per school day, students
can read 25 beoks




‘ A Plan fior 25 Books Per
~ Year

o-SuimmerReading—5rhooks; 2:1n
~ language arts and 3 1n other
COUrSES

s Eirst 9 weeks—2 In language arts
<« and 4 1n other courses

s Second 9 weeks—2 In language arts
< and 3 In oether courses

~ » Third 9 weeks—2 in language arts
< and 3 In other courses

and 2 1n other courses

~ s Fourth 9 weeks—2 In language arts
1 Sourcer HSTW 2002




e Ongoing, leng-term professional

<« development Is moere likely te
promote lasting, pesitive changes In

teacher knewledge and practice

e |t will alsoe help schooel persennel
create and maintain a team-oriented
approeach to impreving instruction to
promote better adoelescent literacy




o [Hese assessments would allow
teachers to track students
threughout a school year and ever an

entire academic career

s [They would allew fer evaluation of
the iImplemented pregram

s They should go beyond state
assessments, and they should inform

~ Instruction




s Schoeel structure should support
Instruction and planning I an
Interdisciplinary teacher team

Teachers meet regularly te discuss
students they have In common and to
align Instruction

e [he shifit Ia structure from primary.
grades toe middie and high often
causes a less In consistency In
lIiteracy Instruction




e |t IS critical that a principall assumes
the role ofi an Instructional leader

e |t Includes a principal whoe bullds his

or her own knoewledge of hew
students learn

e It alse applies to teachers, wWho
should be leaders In curricular
Imprevements




The vision for an effective literacy:
program recognizes that
creating fluenit and proficient

readers and WEIters Is a complex
task and requires that teachers
coordinate Instruction to
reinferce Important strategies
and concepts




What Is the optimal mix?

s Withoeut professional development,
OngeIng formative assessment of
students, and engelng summative
assessment, \Wwe cannoet hope to
effect major changes

However, these 3 elements alone
cannet Impreve literacy.
achievement—they are oenly a
requisite starting point for an
effective literacy program. Ihey are
the minimum feundation all pregrams
shoeuld have in common.




~ To evaluate your school’s
* ~ literacy program:

s Go to KDE's welbsite
s Click on| “lfeaching lTeels™
s Click on “Literacy”

e On the Literacy page, you will find
the 9 elemenits off comprehensive
school-wide literacy proegrams

evaluate your school’s program

~ (PERKS) and other resources to help




4~ Kentucky Students and

4‘ Educational Obtainment
N - Of the 100 students we have
< followed who entered. the 97

graae,

< oy, 15 graauate witin a 2 or 4
~ year degree withim 6 years
<«

——

) 7
.




s “[f you ado nort learn to reaad ana
you live I America, you do not
make. 1t In life. —Pratton and Holmes,

< The Keys to Literacy.
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/" Chart 4 I

At Highest Literacy Level,
Income Gaps Close

Prosa

s wehi b
O Latino opses
ol T AN ATECAN

lewed 4
iFikghest)

Cluantitative

O wnita
[0 Lating isexi
ol 2fican AmerkaEn

|=wal 4
nighest)

Andrew Surm, “Liveracy in the Labor Force” MCES, Seposmber | 55559




